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Keywords: bullying. A pre-experimental one-group pre-test—post-test design was
Bullying employed. The participar)ts were nine Grade Xl students of SMA 1
Group Guidance Mejobo, selected purposively from 33 students based on low self-
Reframing Technique confidence scores and recommendations from the guidance and
School Counseling counseling teacher. The intervention consisted of group guidance
Self-Confidence sessions using reframing techniques, through which students were

encouraged to reinterpret bullying experiences in a more adaptive,
constructive, and self-empowering manner. Data were collected
using a self-confidence scale and analyzed through descriptive
statistics and the Wilcoxon signed-rank test. The results showed that
the mean self-confidence score increased from 40.11 in the pre-test
to 61.56 in the post-test, with a mean gain score of 21.44. The
Wilcoxon analysis indicated a statistically significant difference
between pre-test and post-test scores. These findings suggest that
reframing techniques can be integrated into responsive guidance and
counseling services to strengthen students’ self-confidence after
bullying experiences, particularly within school-based preventive and
curative counseling programs for adolescents.

I. INTRODUCTION

The quality of education in Indonesia remains a critical policy concern, as international
assessment evidence shows that Indonesian students continue to perform below the OECD
average in reading, mathematics, and science in PISA 2018 and PISA 2022 (OECD, 2019,
2023). In addition, the OECD Survey of Adult Skills under the Programme for the International
Assessment of Adult Competencies indicates that adults in Jakarta demonstrated low literacy and
numeracy proficiency, with more than half scoring at or below Level 1 in literacy, which is
associated with simple information-processing tasks. OECD explains that PISA assesses what
students know and can do in reading, mathematics, and science, while PIAAC measures adult
proficiency in literacy, numeracy, and problem solving in technology-rich environments. These
findings suggest that improving education quality in Indonesia requires attention not only to
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access and learning outcomes, but also to students’ psychosocial development, including
bullying, because bullying can weaken self-confidence, reduce social participation, and hinder
academic adjustment. Therefore, guidance and counseling services are needed to help students
reconstruct negative experiences and develop more adaptive self-perceptions.

Educators play an important role in helping students develop the competencies needed to
compete academically and socially. One important psychological factor is self-confidence, which
refers to students’ belief in their own abilities to participate, express opinions, ask questions,
complete learning tasks, and face academic challenges. Research on Indonesian adolescents
shows that many students’ self-confidence remains in the moderate category, indicating the need
for school-based efforts to strengthen students’ confidence and personal development (Fitri et al.,
2018). Recent studies also show that academic self-confidence supports active participation,
autonomous learning, class discussion, presentation skills, and learning achievement (Saidah,
2024; Wiriawan, 2023). Therefore, strengthening self-confidence should be understood as part of
broader educational improvement, because students with stronger self-confidence are more likely
to participate actively in learning activities and pursue academic goals. Fitri et al. reported that
most adolescents in their sample were in the medium self-confidence category, while Saidah and
Wiriawan linked self-confidence with participation, autonomous learning, and learning
outcomes.

Bullying is one factor that can weaken students’ self-confidence. Students who experience
bullying may feel afraid, ashamed, socially withdrawn, and less confident in expressing
themselves at school. Empirical studies in Indonesia have found a significant relationship
between bullying and students’ self-confidence, while research on high-school adolescents
shows that physical, verbal, and relational bullying are negatively associated with self-
confidence (Nuraini et al., 2024; Padakokal et al., 2024). Broader systematic review evidence
also supports the conclusion that peer victimization is associated with lower self-esteem and
internalizing problems among adolescents (Mullan et al., 2023). Therefore, students who
experience bullying require structured support through guidance and counseling services, peer
support, and interventions that help them rebuild positive self-perception and confidence.
Nuraini et al. found a significant association between bullying and self-confidence, and
Padakokal et al. found that higher bullying behavior correlated with lower self-confidence in
high-school adolescents.

Self-confidence is formed through a learning process that interacts with the surrounding
environment and is influenced by internal and external factors. Internal factors include self-
concept, self-esteem, anxiety, physical condition, and life experiences, while external factors
include family support, school climate, peer relationships, education, and social experiences
(Parveen et al., 2025; Tyas et al., 2025). In the school context, self-confidence becomes an
important issue, especially among students who experience bullying, because bullying
victimization is associated with low self-esteem, anxiety, depression, psychological distress, and
difficulties in social adjustment (Agustiningsih et al., 2024; Mawlod et al., 2024). Therefore,
schools have an important role in preventing bullying and providing support to victims, because
school connectedness, peer support, and supportive social relationships can help buffer the
adverse psychological effects of bullying and rebuild students’ confidence (Ajibewa et al., 2025;
Maudy Mursalin Madani et al., 2025).

This relates to social issues, where group guidance is more effective because it involves other
people and utilizes group dynamics in the service delivery mechanism. Group guidance services
can increase students’ self-confidence through social skill development, peer emotional support,
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self-potential identification, and problem-solving strategies (Yuliska Putri et al., 2024). In
addition, group guidance with discussion-based activities provides opportunities for students to
express opinions, obtain social support, and develop more positive attitudes toward themselves.

The provision of group guidance services is directed toward helping students understand and
solve the problems they experience. In the context of students with low self-confidence, group
guidance can strengthen communication skills, emotional expression, social interaction, and
adaptive behavior through structured group activities (Yuliska Putri et al., 2024). Therefore, the
use of group guidance with reframing techniques is relevant for class XI students of SMA 1
Mejobo who experience bullying, because reframing can help students reinterpret negative
experiences and reconstruct more positive perceptions of themselves (Hartina et al., 2026; Linda
& Wastuti, 2024).

In providing group guidance services, researchers used the reframing technique to overcome
the lack of self-confidence in students who experienced bullying. Reframing is closely related to
cognitive-behavioral principles because it seeks to modify maladaptive interpretations and
replace them with more constructive perspectives. Empirical findings show that reframing
techniques can improve the self-confidence of bullying victims and help students rebuild positive
self-perceptions after experiencing negative treatment (Linda & Wastuti, 2024). Recent studies
also show that group guidance or group counseling using reframing techniques is effective in
increasing students’ confidence, including confidence in public speaking and reducing bullying-
related tendencies in school settings (Hartina et al., 2026; Ramli et al., 2025).

Based on the results of the initial survey or pre-research conducted at a high school in one of
the cities in Central Java, precisely in Kudus City, Mejobo District, namely at SMA 1 Mejobo.
The school that was the target of the natural researcher to conduct the research had several
students who had low self-confidence, especially among students who experienced acts of
violence, namely bullying. The results of the researcher's observations carried out during the pre-
research did indeed indicate that acts of bullying occurred at school; not only that, the researcher
also conducted a pre-research interview, and there was information from the BK teacher that in
class XlI-4, there were several students who had low self-confidence due to being victims of
bullying. Based on the results of the information obtained by the researcher, the researcher was
interested in conducting further research related to the behavior of students who lacked self-
confidence due to bullying, with a study entitled "Group Guidance Service Strategy Reframing
Techniques to Increase Self-Confidence in Students Experiencing Bullying in class X1-4 SMA 1
Mejobo".

Il1. LITERATURE

Bullying is commonly understood as repeated aggressive behavior involving an imbalance of
power, in which students perceived as weaker are targeted through verbal, physical, relational, or
psychological forms of harm (Menesini & Salmivalli, 2017). Its impact is not limited to
emotional distress, because bullying victimization is also associated with lower self-esteem,
social withdrawal, anxiety, and poorer academic adjustment among adolescents (Kowalski &
Limber, 2013; Tsaousis, 2016). This issue is particularly critical among high school students
because adolescence is a developmental period in which self-identity, peer relationships, and
social competence are actively being formed. Self-confidence can be understood as students’
belief in their ability to face situations, express opinions, solve problems, and participate
positively in learning activities, a concept closely related to self-efficacy theory. Students with
higher self-confidence tend to be more active in learning, more willing to communicate ideas,
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and better able to adapt socially, whereas students with low self-confidence are more likely to be
passive, anxious, afraid of failure, and reluctant to interact with peers. Therefore, bullying
victims require serious educational attention because persistent negative treatment can weaken
their confidence and produce long-term psychological consequences (Copeland et al., 2013).

In guidance and counseling services, one effective strategy to help students who are victims of
bullying is group counseling. Group counseling is a service provided to a number of students in a
group setting to help them develop social skills, self-understanding, and problem-solving skills
through group dynamics. Empirical studies show that group counseling can improve
psychological resources among students who experience bullying, including self-efficacy and
self-esteem, which are closely related to students’ confidence in social and academic situations
(Agustriyani et al., 2025; Yani et al., 2023). Through group interactions, students can share
experiences, gain social support, and learn to understand themselves more positively. This is
consistent with findings that support-group-based counseling can strengthen adolescent self-
esteem and create a more supportive school environment for students affected by bullying.

The reframing technique is one approach widely used in group guidance and counseling
services to improve students’ self-confidence. Reframing is a counseling technique that helps
individuals shift negative perspectives toward more positive, rational, and realistic interpretations
of an event or experience. Explain that reframing is part of a cognitive counseling approach that
reorganizes emotional content and directs counselees toward more rational thinking, enabling
them to view themselves and their experiences from multiple perspectives. For students who are
victims of bullying, this technique may help them interpret bullying experiences not merely as
personal weakness, but as difficult experiences that can be reconstructed into opportunities for
self-growth, self-acceptance, and resilience. Previous studies also indicate that cognitive
restructuring and reframing-based group counseling can improve students’ self-confidence and
academic self-awareness (Chandra et al., 2019; Habsy et al., 2024).

Research by Linda and Wastuti in the Journal of Education Research shows that the
application of reframing techniques has a positive influence on improving the self-confidence of
students who are victims of bullying. Through the reframing process, students who previously
felt inferior were guided to interpret negative experiences in a more positive and realistic way,
which encouraged greater courage in social interactions (Linda & Wastuti, 2024).

Another study by Ayuni, Karamoy, and Triana explains that group guidance services using
reframing techniques can improve students’ self-confidence. The findings indicate an increase in
students’ self-confidence across each intervention cycle, with 66% of students reaching the
moderate category in Cycle I and 83% reaching the high category in Cycle Il. These results
suggest that reframing techniques can help students reduce shyness, fear of speaking, and doubts
about their own abilities by transforming negative thought patterns into more constructive
perspectives (Ayuni et al., 2025).

Furthermore, research on group counseling services using reframing techniques has
demonstrated success in improving students’ self-identity. Gemilang found that students’ self-
identity scores increased after receiving group counseling with reframing techniques, indicating
that reframing can help students reinterpret negative self-perceptions into more constructive
understandings of themselves (Moh Ananda Gemilang, 2022). Similar findings were reported by
Habsy et al., who showed that reframing-based group counseling effectively improved students’
academic self-awareness, including emotional awareness, accurate self-assessment, and self-
confidence (Habsy et al., 2024). In addition, Karamoy et al. found that reframing and self-
instruction group counseling techniques were effective in improving vocational students’ self-
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confidence. These findings support the view that changes in thinking through reframing help
students understand themselves more positively, thereby increasing their self-confidence and
courage in social interactions at school.

The phenomenon of bullying experienced by students is also widely reflected in community
experiences and online discussions; however, such narratives should be strengthened with
empirical evidence. Recent studies show that bullying victimization is associated with low self-
esteem, psychological distress, fear, and reduced confidence among adolescents (Mawlod et al.,
2024). A meta-analytic review also confirms that self-esteem is closely related to both bullying
perpetration and peer victimization, suggesting that low self-esteem may function both as a
consequence and a risk factor in bullying dynamics (Tsaousis, 2016). Therefore, social support,
self-development, and positive cognitive restructuring are important factors in rebuilding the
self-confidence of bullying victims. Empirical evidence further indicates that family and peer
support are negatively associated with high or multiple forms of bullying victimization,
highlighting the importance of relational support in school-based intervention programs (Lee et
al., 2022).

Based on these research findings, it can be concluded that group guidance services using the
reframing technique are an effective approach to improving the self-confidence of students who
experience bullying. Through group dynamics and positive mindset changes, students can better
understand themselves, reduce the psychological impact of bullying, and increase their courage
and confidence in interacting within the school environment. Therefore, implementing group
guidance services using the reframing technique in grade 11 at SMA 1 Mejobo is crucial in
helping students who are victims of bullying develop optimally both personally and socially.

I1l. RESEARCH METHOD

The method used in this study is experimental research because the researcher deliberately
provides a structured treatment to the students involved in the intervention. In educational
research, experimental and quasi-experimental designs are commonly used to examine whether a
specific treatment or intervention produces measurable changes in the target outcome,
particularly when the study aims to evaluate causal effects in real school settings (Gopalan et al.,
2020; Steiner et al., 2009). Therefore, this study aims to examine the causal relationship between
the reframing technique as the independent variable and students’ self-confidence as the
dependent variable. The use of reframing is relevant because previous studies have shown that
reframing-based group guidance or counseling can improve students’ self-confidence by helping
them reinterpret negative thoughts and social experiences more constructively (Habsy et al.,
2024; Hartina et al., 2026). This technique is particularly appropriate for students who
experience bullying, because bullying is negatively associated with self-confidence and self-
esteem among adolescents (Balluerka et al., 2023). Thus, the intervention in this study is
designed to reduce negative cognitive interpretations caused by bullying experiences and to
strengthen students’ positive self-perception through systematic reframing activities.

The self-confidence variable was measured using a structured scale that covered students'
beliefs in their abilities, courage to express opinions, social interaction, positive self-perception,
and independence. The instrument consisted of 15 positive and negative statements scored using

a five-point scale. Higher total scores indicated a higher level of student self-confidence.
Table 1. Description of the Self-Confidence Measurement Instrument

Number Score

Variable Dimensions Example Indicators
of Items Range

Scoring
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The self-confidence scale, as shown in Table 1, consisted of 15 items using a five-point Likert
response format. Positive items were scored from 1 = strongly disagree to 5 = strongly agree,
whereas negative items were scored in reverse. The total score ranged from 15 to 75, with higher
scores indicating higher self-confidence.

This study used a pre-experimental design with a one-group pre-test post-test design method,
namely by taking measurements at the beginning before treatment and at the end after treatment.
The sample in this study was 9 students of class XI-4 SMA 1 Mejobo who were taken from a
population of 33 students selected by purposive sampling (purposeful sampling). The following
is a more detailed explanation regarding the design. One group pre-test post-test is explained in
the image below:

Qt »X —-Q? @

The experimental design used in this study was a one-group pretest—posttest design,
represented by the formula O'—X—0?2 In this design, O refers to the pre-test score before the
treatment, X refers to the treatment using group guidance services with the reframing technique,
and O? refers to the post-test score after the treatment.

The research procedure conducted by the researchers at SMA 1 Mejobo began with the
administration of a self-confidence scale as the pre-test (O') to students who had been
recommended by the guidance and counseling teacher. This pre-test aimed to determine the
initial level of students’ self-confidence before the treatment was given. After identifying
students with low self-confidence scores, the researcher provided treatment in the form of group
guidance services using the reframing technique. Following the implementation of the treatment,
the same self-confidence scale was administered again as the post-test (O?) to determine whether
there were changes in students’ self-confidence after receiving the intervention. Finally, the
results of the pre-test (O!) and post-test (O?) were compared to identify differences in scores
before and after the treatment.

Researchers used a Likert scale instrument to determine the scale of self-confidence abilities
possessed by class XI-4 students of SMA 1 Mejobo. A Likert-type scale is commonly used in
educational and psychological research because it enables respondents to express the degree of
their agreement with a series of statements, usually through ordered response categories ranging
from strongly negative to strongly positive responses (Koo & Yang, 2025). Each of these
instruments researchers used a Likert scale (1-5). After calculating the instrument scores
obtained by students, there are categories of self-confidence levels which can be seen in the

following table: total score: sum of 15 items (range 15-75).
Table 2. Self-Confidence Ability Categories

No Score Results
1. 15-34 Low
2. 35-54 Currently
3. 55-75 Tall

This research in data analysis uses non-parametric analysis techniques with the Wilcoxon test
because the subjects of this study were 9 students who had low self-confidence due to bullying.
This Wilcoxon test is to test the difference in scores from two paired samples, namely used to see
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changes in the level of self-confidence in the students concerned during the pre-test (before being
given treatment ) and at the time of the post-test (after being given treatment ), in processing this
statistical data the researcher used the help of the latest version of SPSS, namely SPSS 29.0 to
make the results more accurate.

IV. RESULTS AND DISCUSSION

Descriptive analysis was conducted to compare students’ self-confidence scores before and
after the implementation of group guidance services using reframing techniques. The results
indicate changes in the mean, median, standard deviation, minimum, and maximum scores

between the pre-test and post-test measurements.
Table 3. Descriptive Statistics of Students’ Self-Confidence Scores
Measurement N Mean  Median SD Minimum Maximum

Pre-test 9 40.11 42  8.07 25 50
Post-test 9 61.56 60 6.19 55 70
Gain score 9 21.44 20 4.69 15 32

The results of the self-confidence ability scores during the pre-test and post-test given to the
sample in this research subject were 9 students in class XI-4 of SMA 1 Mejobo, who were taken
from a population of 33 students selected using purposive sampling (purposeful sampling) as

follows:
Table 4. Self-Confidence Data on Research Subjects

No Research Pretest Category Post Test Category Gain Score
Subjects

1. AOS 35 Currently 55 Tall 20
2. AZC 42 Currently 65 Tall 23
3. us 38 Currently 56 Tall 18
4, HBN 45 Currently 60 Tall 15
5. ILK 48 Currently 68 Tall 20
6. NAW 25 Low 57 Tall 32
7. NFM 33 Low 55 Tall 22
8. SLS 50 Currently 70 Tall 20
9. YPK 45 Currently 68 Tall 23

Conclusion N=9 > =40 Currently > =61.6 Tall >=214

Based on the results of table 2 above, it is stated that the lowest pre-test score was obtained by
the NAW research subject who obtained a score of 25, and the highest score was obtained by the
SLS research subject who obtained a score of 50, while the lowest post-test score was obtained
by the AOS and NFM research subjects both obtained a score of 55, and the highest score was
obtained by the SLS research subject, so the conclusion that can be drawn from table 2 shows
that all research subjects experienced an increase in scores from the pre-test to the post-test with
an average score of 40 to a score of 61.6 and an average gain score of 21.4. This means that
when the pre-test was given to the research subjects before the treatment in the form of reframing
technique group guidance services, students' self-confidence tended to be low, but when the post-
test was given to the research subjects after the treatment in the form of reframing technique
group guidance services, students' self-confidence tended to increase.

After knowing the difference in pre-test and post-test scores, the next step is to conduct a non-
parametric statistical analysis using the Wilcoxon test with the help of SPPS version 29.0, when
the research hypothesis (Ha) is that group guidance with reframing techniques is effective in
increasing self-confidence in students who are bullied at SMA 1 Mejobo, but when the null
hypothesis (Ho) is that group guidance with reframing techniques is not effective in increasing
self-confidence in students who are bullied at SMA 1 Mejobo.
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The results of the Wilcoxon test above show that the Asymp sig value = 0.035 and the Z count
value = -1.205. The research hypothesis (Ha) is declared accepted when the sig value <0.05 and
the Z count value > Z table. The table above shows that the sig value of 0.035 <0.05, so it can be
interpreted that the research hypothesis is accepted because the table above shows that the sig
value of 0.035 is less than 0.05. The conclusion from the table above is that the Wilcoxon test of
non-parametric statistical analysis has been effective, and the research hypothesis can be
accepted that the reframing technique group guidance service can increase self-confidence in
students affected by bullying carried out in the SMA 1 Mejobo school environment.

Discussion

Students with low self-confidence often have limited belief in their own abilities, which may
affect their willingness to participate in learning activities, express opinions, and interact
confidently with peers. Self-confidence is an important psychological factor in students’
academic and social development because it supports active participation, autonomous learning,
communication, and learning achievement (Fitri et al., 2018; Saidah, 2024). In the context of
SMA 1 Mejobo, preliminary information from the guidance and counseling teacher indicated
that several students experienced low self-confidence after being involved in bullying-related
situations. This condition is consistent with previous findings showing that bullying behavior is
negatively associated with students’ self-confidence and may lead to fear, shame, withdrawal,
and reduced confidence in social interaction (Padakokal et al., 2024). Therefore, the researcher
selected class XI-4, consisting of 33 students, as the population and identified 9 students as
research subjects to receive pre-test and post-test measurements.

Group guidance services are considered relevant because they provide structured group
interaction through which students can express experiences, receive peer support, develop
communication skills, and strengthen positive self-understanding. Previous research shows that
group guidance services can increase students’ self-confidence by facilitating social skill
development, emotional support, self-potential identification, and problem-solving strategies
(Yuliska Putri et al., 2024). In this study, group guidance was combined with the reframing
technique because reframing helps students reinterpret negative experiences in a more positive,
rational, and constructive way. Studies on reframing techniques indicate that this approach can
improve the self-confidence of students who experience bullying by helping them reconstruct
negative self-perceptions into more adaptive perspectives (Linda & Wastuti, 2024). In addition,
recent evidence also shows that group guidance or group counseling with reframing techniques
can be effective in improving students’ confidence, including confidence in communication and
public speaking contexts (Hartina et al., 2026). Thus, the use of group guidance services with
reframing techniques is theoretically and empirically appropriate for helping class X1 students of
SMA 1 Mejobo increase their self-confidence after experiencing bullying.

Reframing is a counseling technique that helps individuals reinterpret an event by changing
the meaning or perspective attached to the experience without changing the event itself. This
technique is closely related to cognitive counseling principles because emotional difficulties may
arise from maladaptive beliefs, thoughts, and perceptions. In the context of students who
experience bullying, reframing can help them reinterpret negative social experiences in a more
positive, rational, and constructive way, thereby supporting the development of self-confidence
and positive self-perception (Habsy et al., 2024; Linda & Wastuti, 2024). Previous studies also
show that group guidance or group counseling using reframing techniques can improve students’
confidence, including confidence in communication and public speaking situations (Hartina et
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al., 2026). Therefore, the reframing technique was considered appropriate for increasing the self-
confidence of class XI-4 students at SMA 1 Mejobo who experienced bullying.

This study used a pre-experimental design with a one-group pre-test—post-test model, in
which students’ self-confidence was measured before and after the treatment. Experimental and
quasi-experimental approaches are commonly used in educational intervention research to
examine whether a specific treatment produces measurable changes in the target outcome
(Gopalan et al., 2020; Steiner et al., 2009). The sample consisted of 9 students from class XI-4
SMA 1 Mejobo, selected from a population of 33 students using purposive sampling. The
research instrument was a self-confidence scale using a Likert-type response format. A Likert-
type scale is appropriate in educational and psychological research because it allows respondents
to indicate their level of agreement with a series of statements through ordered response
categories (Koo & Yang, 2025). In this study, each item was scored using a 1-5 scale, and the
total score was obtained from 15 items, resulting in a score range of 15-75. The scores were then
classified into self-confidence categories to describe students’ levels before and after the
intervention.

The data in this study were analyzed using a non-parametric statistical technique, namely the
Wilcoxon signed-rank test, because the study involved a small sample of 9 students and
compared two related measurements: pre-test scores before treatment and post-test scores after
treatment. The use of a pre-test—post-test design is consistent with educational intervention
research, in which measurements before and after treatment are used to examine whether an
intervention produces measurable changes in the target outcome (Gopalan et al., 2020; Steiner et
al., 2009). In this study, the Wilcoxon test was used to determine whether there was a significant
difference in students’ self-confidence before and after receiving group guidance services with
the reframing technique. This analytical approach was relevant because previous studies have
shown that bullying is negatively associated with students’ self-confidence, while reframing-
based counseling or guidance interventions can help students reconstruct negative self-
perceptions into more positive and adaptive perspectives (Adetya, 2025; Linda & Wastuti, 2024;
Padakokal et al., 2024). The statistical analysis was conducted using SPSS 29.0 to support
accurate data processing.

The Wilcoxon test results showed an Asymp. Sig. value of 0.035 and a Z value of -1.205.
Because the significance value was lower than 0.05, the alternative hypothesis was accepted.
This means that there was a statistically significant difference between students’ pre-test and
post-test self-confidence scores. Therefore, the findings indicate that group guidance services
using the reframing technique contributed to improving the self-confidence of students who
experienced bullying at SMA 1 Mejobo. This result is consistent with previous empirical
findings showing that reframing techniques can improve the self-confidence of students who are
victims of bullying and that group guidance with reframing can support students in developing
more constructive thinking patterns and stronger confidence in social and academic contexts
(Habsy et al., 2024; Linda & Wastuti, 2024).

V. CONCLUSION

This study demonstrates that group guidance services using reframing techniques can improve
the self-confidence of students who experience bullying. The increase in students’ self-
confidence scores from pre-test to post-test indicates that reframing helped students reinterpret
bullying experiences in a more positive, rational, and adaptive way.
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The contribution of this study lies not only in showing statistical improvement but also in
demonstrating the practical value of guidance and counseling services in supporting students'
psychological recovery and social confidence after bullying experiences. Through structured
group guidance, students can receive peer support, express their experiences, and develop more
constructive self-perceptions.

The findings imply that guidance and counseling teachers can incorporate reframing
techniques into responsive service programs for students who experience bullying. Future studies
are recommended to involve a larger sample, use a control group, apply a quasi-experimental
design, conduct follow-up tests to examine the durability of intervention effects, and integrate
qualitative data to capture students’ subjective experiences during the reframing process.
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